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1 Learning in Higher Education

Learning in Higher Education is, and should be, challenging. The challenges
for you are at many levels: your engagement with the subject, your ability to
manage your time and your motivation to take responsibility for your own
learning. Those who take up the challenges and develop a deep
understanding of their subject are more likely to succeed and do well. Those
of you who do the minimum work and take a ‘surface’ approach to learning
are more likely to fail or drop out. Although your tutors and advisers are
there to give you the support you need, the decision to take this
responsibility, to reflect and act on your development, is yours and yours
alone. Take it and succeed.

We don’t receive wisdom; we must discover it for ourselves after a
jJjourney that no one can take for us or spare us.
Marcel Proust (French novelist, 1871-1922)

In this chapter you will learn how to:

1. recognise what makes you a proficient learner;

2. understand what plagiarism is and how to avoid it;

3. identify the key documents that describe your programme and units;
4. know how to start thinking about your own employability.
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Estimate your current levels of confidence. At the end of the chapter you will have the
chance to re-assess these levels where you can incorporate this into your personal
development planner (PDP). Mark between 1 (poor) and 5 (good) for the following:

| understand what |
can do to become a
proficient learner.

| know what plagiarism is. | | understand the key
documents describing
my course.

| know why | should
consider employability
throughout my studies.

Date:

1 Become a proficient learner

You may not think this, but being a good learner is a skill. It is not just about
sitting in front of your book and reading and hoping something will ‘stick’, or
about completing yet another problem sheet or exam. Of course, you can
go through your studies just doing this. However, your learning will be fairly
shallow and often crammed in before the next exam. In order to become
interested and proficient in the topic you are studying, you will need to go a
bit deeper and your ability to do this makes you a skilled and lifelong
learner; a learner that not only knows ‘what’, but also ‘how’ and ‘why’.

Knowing ‘how’ and ‘why’ is increasingly important as knowledge has a shelf
life, like so many other things. This is referred to as the half-life of knowl-
edge and, to give you a flavour of this, 95% of the drugs in use in 1978 were
unheard of in 1950 (Smith, 1978, p. 914). ‘Nursing’ for example probably has
a half-life of 1 to 3 years, especially in relation to heart disease and the treat-
ment/care of patients following an acute cardiac event. Since knowledge is
an economic resource in a knowledge economy, having up to date knowl-
edge is vital for a company. Employers therefore will want employees that
are prepared to be lifelong learners. Having the skills to do this, with study
skills being a prime example, becomes an important employability skill.

Your degree of motivation for your subject will determine how you study and
how much effort you put in. If you are not very motivated you will more than
likely be someone who will memorise enough facts to get you through the
coursework and exams; you will be what is called a ‘surface learner’, take
little time to reflect on your learning, have a ‘make-do’ attitude to your stud-
ies and have difficulty managing your commitments. As you can imagine,
this is not the ideal student, or the ideal employee. This lack of motivation is
very evident both to your tutors and to potential employers. Often students
try to rationalise this lack of motivation by claiming they are entering a
caring profession — as if it is enough that they have a caring manner and do
not need a sound and extensive knowledge base! Patients deserve a knowl-
edgeable up-to-date practitioner and future employers will demand it.

o
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Therefore, learning is something that is not restricted to your time at univer-
sity. It is more than likely going to be part of you for the rest of your life. In
order to do this you need to:

m be responsible for your own learning;
m know yourself as a learner;
m reflect on your learning.

Be responsible for your own learning

The first thing you must do is to get to know yourself as a learner. It is
important you are honest with yourself and your mode of learning in the
past may have served you well, but now you need to make a step change in
order to get the most out of your studies. Activity 1.1, below, indicates
some of the features that characterise dependent and independent learning.
As you can see, the ‘independent learner’ shows a greater responsibility for
his or her own learning.

ACTIVITY 1.1 Your motivation to learn

At this point in time where would you place yourself?

Your learning

Generally me
(A orB)

Motivation to learn

| am motivated to get my
degree and as long as itis a
respectable grade | don’t mind.
| expect my tutors to provide
me with interesting material to
keep me on track. | will only
do work if I am going to get
assessed. If | get a bad mark

it is probably due to a bad
course.

You expect a well-organised
course and good teaching,
but you know this is a
two-way process and you
have to find out information
yourself in order to complete
assignments as well as seek
support from various people.
You know your final degree will
reflect not only the course
organisation and teaching but
also the amount of work you
have put in yourself.

Learning resources

The content and resources are
determined by my tutors and |
limit myself to what is provided
for me. | think exams are
passed by memorising facts
and | have a good memory.

Although my tutors have given
me guidance on the resources
I need, | generally seek out my
own resources. | really want
to understand the principles
and concepts of my subject,
not just a load of facts.

o
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Your learning

A

Generally me
(A or B)

Time

Tutors tend to set coursework
deadlines too close together,
so when | try to get the work
done | am having to cram
everything in at the same time
to meet these deadlines. |
prefer working to tight
deadlines and this means |
leave all my work to the last
minute. It would be better if
tutors spread out the
deadlines as that would suit
me better.

Although we get coursework
deadlines set close together,
we are told in advance and |
try where possible to set my
own staggered deadlines so
that | am not working on all
coursework at the same time.

Reflection on
learning

| find little opportunity in my
studies to do this and we are
generally not encouraged to
do it either, so why bother. |
had to do this in school and

feel that it should be left there.

| am keen to reflect on what
and how [ learn. Tutorials and
seminars are good for this as
discussion helps me see what
| understand and don’t
understand. | always want to
know how | can improve.

Are you predominantly A or B? You may have guessed that A represents a dependent

learner while B an independent learner.

How independent and responsible do you feel you are with regard to your learning? What
might you do to improve this — write three things below. Read the remainder of this chap-

ter and identify the later chapters you think could be relevant to you.

1.

NOTE Your tutors can only do so much. It is up to you to be prepared to

take full advantage of what is on offer.

o
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Learning new material, particularly at the depth expected at University can
be difficult and you will hit low spots where you have to pick yourself up and
keep going. Without a lot of motivation to study, you may ‘lose your way’.
Motivation comes from various sources.

Motivation to Learn

Extrinsic Intrinsic

External motivation from parents, employer, Internal motivation results from something you
partner, friends, etc. and possible rewards really want to do and can also be linked to new
such as bonus, promotion, new job. The job prospects. You are particularly interested
subject you are studying may or may not in the topic.

interest you that much.

Success and Reward

Your motivation will probably be a mixture of intrinsic and extrinsic. However,
when the going gets tough, you need a good dose of intrinsic motivation and
self-belief to ‘stay the course’. To keep your motivation up it is important for
you to feel reasonably well in control (see chapters on ‘Managing your stress’
and ‘Managing your time’), chunk up your work into manageable bits, set
short goals that allow you to succeed and recognise your achievements as
you go along.

Know yourself as a learner

At this stage of your studies you are really preparing yourself for work and
part of that, as indicated earlier, is about being a lifelong, independent
learner. Increasingly employers will expect you to learn on the job, take fur-
ther study or follow a continuing professional development programme.
Being able therefore to reflect on how best you learn, on the skills you are
acquiring and on improvements you need to make will be vital as you
progress your career. Take a look at some of the relevant later chapters in
areas you feel you could do with checking.

Your approach to learning

To get the most out of your studies, you need to understand yourself as a
learner and through this you can exploit your strengths and work to improve
your weaknesses. As a learner you have a preference for processing infor-
mation and one popular way of looking at this is VARK® (Visual, Auditory,
Reading/writing, Kinaesthetic). This tool was developed by Neil Fleming, an
educational researcher from New Zealand and Charles C. Bonwell from the
USA and considers the four sensory ways we can get information: looking,
hearing, reading/writing and hands on. The authors say that as learners we
have preferred senses for taking in information.

o
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Look at the following — which do you think applies to you best and worst?
Visual Learners learn best through:

m taking notes and making lists to read later

reading information to be learned

learning from books, videotapes, filmstrips and printouts
seeing a demonstration

working with concept maps

m seeing the overview of what is to be learned.

Strategies for visual learners

m use highlighters in texts

m create concept maps/flow charts

B use videos

m format your texts that visually layout your information
m underline and circle text as you read.

Auditory learners learn best through:

m listening to lectures and audio sources

B arguing and discussing ideas

m giving oral presentations as they can generally talk well

m using speech recognition software like DragonPlus® or Via Voice®.

You may be distracted by a lot of noise so your learning environment should
be quiet.

Strategies for auditory learners

m record your notes through speech recognition software
m read aloud
B revise by recording your thoughts and playing it back.

Reading/writing learners learn best through:

® handouts from lectures
m good textbooks
B writing essays.

Strategies for reading/writing learners

m taking a good set of notes in lectures

m learn for exams through practice essay writing

m learn through your own writing (you often don’t know what you know
until you write it down)

m learn through writing things out that you have to learn (often again and
again)

m create lists

m create and answer your own Frequently Asked Questions.

Kinaesthetic learners learn best through:

B doing and practising
m taking in information through labs, skills sessions, practice etc

o
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m learning from demonstrations
m using examples to learn concepts and principles.

Strategies for kinaesthetic learners

m walk about while you are learning

take frequent study breaks

learn by handling materials, using models, doing things
create models, posters, images

skim-read books to get an overview first.

NOTE For more information on learning styles see: http://www.studyskills.
soton.ac.uk/studytips/learn_styles.htm or an Internet search
on VARK®,

Take care when using learning style questionnaires. There are very
many of them and they all measure something different. Always
listen and reflect on how you learn best and use that if in doubt.The
VARK® approach above will give you some ideas and you can
always add your own.

What kind of learner are you?

In Chapter 7, ‘Working in an inter-professional team’, you are asked to iden-
tify the kind of learner you feel you are based on the learning styles
proposed by two psychologists, Peter Honey and Alan Mumford (1992):

An activist: you like to learn by doing
things. You are happier with project
work, and all kinds of active learning.
You are less happy reading long papers,
analysing data and sitting in lectures.

A reflector: you are more cautious and
like to weigh up all the issues before
acting. When you make a decision, it is
thought through. You are probably happy
to work on a project, if you are given
time to digest all the facts before
making a decision. You dislike having
work dumped on you and get worried by
tight deadlines.

A pragmatist: you like taking theories
and putting them into practice and you
need to see the benefit and relevance of
what you are doing. If you are learning
something you feel has no practical
value, you lose interest. You may want to
ask your tutor ‘why are we learning
this?’ If you are a student who says ‘|
don’t like this course as it is all theory’
then your learning preference is probably
‘pragmatist’ or ‘activist’.

A theorist: you like to understand what
is behind certain actions and enjoy
working through issues theoretically and
in a well-structured way and whether
you apply it or not doesn’t interest you
so much. You may be the one to ask
questions as to why and how something
occurs. You dislike unstructured sessions
and dislike it when you are asked to
reflect on some activity or say what you
felt about it.

o
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Each of these learning styles represents a point on the learning cycle pro-
posed by David Kolb in 1975 (Figure 1.1) showing that when we learn
something we need concrete experience, time to observe and reflect on
abstract concepts and theories before we apply these ideas in new situa-
tions. We can start this learning cycle at any point, and as a learner we are
happier in some of the stages than others and it is this that gives us our

learning preferences.

Concrete
experience

Kolb

A now [ Experiental | [
situations 9 on experience

Cycle

7/

Abstract ideas
and concepts

Figure 1.1 Kolb experiential learning cycle
Source: Adapted from Smith (2001)

Which part of the learning cycle do you feel more comfortable with and how
might this affect your learning? Can you find ways of working around other
aspects of the learning cycle that you don’t feel so comfortable with? To be
a successful learner you will need to be able to at least function on all
points of the learning cycle, even though you may be happier in one area.

This cycle is particularly important when you consider the learning that will
take place during your clinical placements. How to use the cycle in this con-
text will be explored later in the book in Chapter 17.

Move from novice to expert

Knowing how novices see things and how experts see things is a helpful
shorthand in understanding how we learn. No one is expecting you to
become an expert overnight, but you will see your tutors as experts and
wonder why you can’t understand things that appear so simple to them,
and vice versa, they may be puzzled why you can’t understand something.
But just remember, you are probably much better on mobile phone technol-
ogy than any of your lecturers!

How often have you felt that you just don’t know what your brain can do with
yet another piece of information? These pieces seem to be all unconnected.
You feel frustrated as you panic about trying to remember it all. This is

o
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because you haven’t yet been able to process this information into chunks
and store it away ready for retrieval when you want it. The more you learn,
reflect and revise a subject, the more you will start to see patterns in the infor-
mation and you can start to group things. At that point, these chunks of
information become knowledge and you can then start applying it.

One of the major things that experts do that you won’t do as a novice is find
order and patterns in information and they do this by chunking pieces of
information together; they know how to make these chunks and identify the
patterns. This means that, unlike novices, they are not working with discrete
pieces of information, they already know how it fits into a larger jigsaw.
Experts therefore have that bigger picture.

One way to help you integrate these pieces of information, and start to
build the bigger picture, is to draw a concept map (see Activity 1.2). This
technique was developed by Joseph Novak in the 1960s and is a visual
method of showing linkages between ideas, concepts or topics. Each
topic is linked by a line that indicates the nature of that relationship. See
the example below.

Home life
Money
Homesick \ Environmental factors

Friends Tl
Health -

Anxiety

Increased heart rate

Irritability
Tearful
No hunger

'
'

. Release of cortisol
T

H

'
'
’
B
.
.
'

Raised blood pressure

.

Emotional changes

Feeling useless

Feeling out of control e Sweéting
Lonely | . . Shaking
H - Ry Exhaustion
* Physical si i
» . ysical signs )/ stiff neck/shoulders
Competitive s Diarthosa

Goal driven \ Personality type A “.

Digestive problems
Tense Perception .

Sickness

Memory poor ,"
! ¥

Intellect

Processing information poor

Can’t keep up

Feel stupid

Source: Produced using MindManager
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Concept maps can be drawn as hierarchies, flow charts or networks (as
below). If you prefer a more linear approach, use an indented list that indi-
cates at least a hierarchical relationship. However, a list on its own is less
useful as you need to see the relationships between things.

Concept maps enable you to see the relationship between concepts and
how chunks of things belong together. You may find this difficult at the
beginning of a topic but if you persist it will pay off and you will develop an
integrated view of your topic and start to mimic the experts. Also, for each
topic you are revising for an exam, finalise your revision with a concept
map. Then use your concept maps for quick revision prior to the exam.

ACTIVITY 1.2 Create a concept map

Look at Chapter 3, ‘Managing your time’, and develop a concept map for your current
approach to time management using the concepts in that chapter. How well can you
piece information together into a set of related topics? Try using this technique when
you are note-taking. You may first have to take a set of linear notes as you read
through a text, but then afterwards after your lectures, and reading more, you can link
it together through a concept map. If you really don’t like creating concept maps write
out a hierarchical list or flow chart.

10

Get organised

In order to be an effective learner you need to understand how you learn
and how you manage yourself in order to learn. Sue Drew from Sheffield
Hallam University carried out a piece of research in 2001 asking students
what helped or hindered their academic achievement (Drew, 2001). She
reported that students came up with four main areas:

self-management, including taking responsibility for their own learning;
motivation to study;

understanding and reflection of their learning experience;

m support from their tutors and the institution.

These findings were also supported by a report on the first-year experience
of UK Higher Education students (Yorke and Longden, 2007). Some of the
features that first-year students do not like are: workload and time manage-
ment, confusion about assessments and lack of feedback. If you are a
first-year student then you need to work on your time management and be
prepared to ask for feedback.

Motivation to study is your primary driver in being successful in your stud-
ies. If you don’t feel motivated to study, or you feel you have chosen the
wrong subject, then stop now and consider what you want to do. Select
one of the following questions to answer privately:

o
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1. I want to study this subject because ...
2. | know | want to study, but I’d prefer to study ...

3. 1 don’t really know why | am here, | would rather do ...
From now on, it will be assumed that you are motivated to study.

Self-management is an overarching skill you need to develop. As an 18-
year-old first-year student this may be the first time you have left home and
you have to sort out accommodation, finance, new friendship groups and
understand all the documentation associated with your study programme
as well as start to learn something. If you are a mature or international stu-
dent you will have additional issues to contend with. So, being able to
manage all these aspects of your ‘new life’ can be daunting.

You need quickly to identify where you can get support for your needs. The
National Union of Students is an excellent place to start. They will have an
overview of all the services available to you at your institution. Your teaching
department will probably have a student office where you can sort out spe-
cific things relating to your study. Get familiar with what is available and
build a rapport with key people.

If you feel that self-management is an issue for you take a look at the chap-
ters on stress and time management and develop your own strategies.

Develop an attitude

The greatest discovery of my generation is that a human being can alter
his life by altering his attitudes of mind.

William James (1842-1910), US pragmatist, philosopher and psychologist

Developing a ‘can do’ attitude is going to help you enormously. This will
enable you to manage yourself and feel in control of events around you. Your
confidence will develop and you will easily be able to manage your time and
stress. Chapter 2, ‘Managing your stress’, will help you work through the con-
cept of self-belief or ‘self efficacy’, a term that was first coined by the
psychologist Albert Bandura. For self-belief to gain a hold you need to:

1. be motivated in what you do;

2. believe in yourself;

3. recognise and deal with things that stress you so you can control your
anxiety;

4. look for solutions not obstacles;
5. organise your time so you feel on top of things and in control;
6. reflect and recognise your strengths and weaknesses in order to make

informed choices.

11
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If you feel this is an issue for you, you may want to look at Chapter 2 on
managing stress now.

Reflect on your learning

If someone said to you ‘Just reflect on what you have just said for a
moment ...” you know that you would be expected to think about what you
have just said, and then reconsider the implications of it and what you’ve
learned from it. What you are actually doing is: (a) recapping on what you
said (replay), (b) taking a more objective look at the implications of what you
said (reframing your actions) and (c) learning from it (re-assessing your
actions and future actions). Activity 1.3 helps you reflect on your learning.

ACTIVITY 1.3 How do you feel about reflecting on your progress?

What | feel ... Usually me Think again ...
| find reflection difficult because | can’t Work with a friend. Sometimes it is difficult
see what | am learning. when you first start to be objective about

your own skills, especially when we are
encouraged to be modest most of the time.

| find it a waste of time. 0K, don’t call it reflecting, but make a list
of the things you can do well, OK, or poorly
and work out how you can improve. If
someone asked you in an interview if you
were a good team player how would you
answer and if they asked what makes a
good team player, what would you say?

| can’t see where I'm developing skills Each course/unit should have a description
in my courses. of what you’ll be expected to learn along
with the assessment. Check the assessments
and the learning outcomes (these should
also include a list of skills you’re learning)
and from this you can see what skills and
knowledge you are developing.

| don’t know what to do with my personal Your PDP should be part of every year in
development profile (PDP) when | your programme. In some degrees it is built
complete it. into the first year and then vaguely

mentioned in years after that. Try and keep
it up to date, this is for you and you can use
it to adjust your CV and keep you prepared
for those interviews and even for part-time
work.

Sum up your own feelings about reflecting on your own skills and knowledge

12
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Reflection is important if you are to develop your understanding of your
skills, yourself and your knowledge. You will be expected to work in teams,
write essays and give presentations, etc., and through reflection you will be
able to recap, reframe and re-assess your learning. Many students dislike
the reflection aspect, but once they get used to doing it, they see the value.

For most of the time we go about our business, interacting with people,
developing skills and gaining knowledge without really being aware that we
are doing this. A lot of what we learn is ‘implicit’, which means we are not
aware that we are learning. Sometimes it takes another person to say what
you have been learning in order for you to realise how you are developing.
Implicit learning therefore comprises skills and knowledge you have, but you
don’t know you have. However, if you reflect on what you have been doing
and you are able objectively to ‘stand back’ and think about it, you start to
see the skills and knowledge you have and these then become ‘explicit’, i.e.
you are conscious of them. Once these are explicit you are able to refer to
them in your CV, talk about them at an interview and plan to use them again.
On the other hand, while our skills and knowledge remain implicit, we can
only react to our environment and when someone asks us what we can do,
we tend to look a bit vague and trot out the usual ‘I don’t know’. Good reflec-
tion therefore enables us to be more strategic and create opportunities to
improve ourselves, while having a better understanding of how we will per-
form in a similar event. This is the hallmark of a good graduate.

Reflection is not just thinking about what happened at the end of some
event; it occurs at various stages. For an assignment it is:

m at the beginning when you reflect on what you have to do;

m during the assignment where you adjust your plans in light of your
experience;

m afterwards, and it is this reflection that you may resent doing.
However, post-reflection provides you with the strategic information
you need to take forward to the next assignment and it also makes
you articulate what you have learnt.

Students in clinical practice for example will be familiar (if not now, then
later) with ‘reflection in action’ and ‘reflection on action’. This is a term
coined by Donald Schén (1930-1997), an American philosopher whose
work has been adopted by many in the health professions in order to
develop the ‘reflective practitioner’.

The personal development profile (PDP) is the key document for recording
your reflections. Ensure you keep this up to date, whether your tutors ask
you or not. This is primarily for you and the more explicit you can be with
what you know and can do, the easier it is to talk about it to a potential
employer. All the chapters in this book have been designed to incorporate
reflective aspects; try using these activities to get you in the habit of reflect-
ing. Activity 1.4 asks you to consider what you know about reflection.

13
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When studying, reflection can take many forms, such as:

Personal development planner This is a record of your own assessment of
your developing skills, which should include any
part-time or volunteering work you do.

Reflective aspects of coursework, e.g. Sometimes a formal part of your coursework
working in groups assessment.
Tutor feedback Feedback from your tutors is important for

your learning. Most students complain they

don’t have enough feedback. Try asking for
specific feedback when you hand in your
coursework if you feel you are not getting the
feedback you want. Remember good feedback
enables you to make an action plan for improvement.

Peer feedback Sometimes you may be asked to assess your
peers, e.g. on an oral presentation, part of a
report or their ability to work in a group. Once
again, be objective and act fairly. Don’t give
marks on your likes or dislikes for that person.
Be professional.

End-of-unit evaluation This allows you to reflect on the whole unit, how
coherent it was, how much you’ve learned, the
organisation and how well you’ve been taught.
Think about this objectively and professionally and
reflect fairly. Don't give your tutor a low score
because you simply don’t like him or her or
because you got some low marks.

Tutorials and seminars An opportunity to go over difficult topics and
discuss.

A student representative on a department A chance to represent fellow students and
committee reflect on your educational provision constructively.

Study groups with friends Informal opportunity.

2 Academic integrity — plagiarism

A Times Higher Education UK survey (March 2006) found that one in six stu-
dents admitted to copying from friends, one in ten to looking for essays online
and four in ten said they knew someone who had passed off work of some-
one else for their own. This is now recognised as an international problem and
universities across the world are starting to tackle it. The main problem with
academic cheating, particularly if it escalates, is that it is unfair to those stu-
dents who don’t cheat and eventually will undermine the value of your degree,
as its standard cannot then be guaranteed. Would you like to be treated by a
doctor or a nurse who you knew cheated throughout their degree? Would you
like to walk over a bridge where the structural calculations were checked by
the structural engineer who cheated through his/her degree? | am sure the
answer is a resounding ‘no’.
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Violating academic integrity can take several forms:

1. No referencing

You must have read some authors’ work, even if it is in a textbook, to
give you ideas for your paper. Make sure you have the correct refer-
ence at the back of your paper. Ensure you use the correct referencing
style for your subject. If you are not sure, ask your tutor or a librarian
in your institution.

2. No in-text referencing (citations)

If you report a fact, or some information from an author, you need to
put that person’s name as close to the statement as possible and use
the following convention:

Barlow (2001) discovered that ...

The term ‘flight or fight’ was first used by Cannon (1920) when he ...
Innis and Shaw (1997) surveyed students’ study habits and found ...
Barlow [1] claimed that ...

You still need to put the full reference in at the end of your paper.

3. Taking chunks of text without attributing it to the original author

This happens quite frequently. You may find a really good website and
just copy and paste chunks of information into your text. You can take
chunks of text from another author if you put it in quotes and make an
in-text reference next to it.

4. Buying an essay online or from a friend

This is quite simply cheating and unethical.

5. Taking part of your work from a friend (colluding)

It is easy for your tutors to see if you and your friend have handed in
essentially the same work, even if it is only in parts. You are both
liable, and could be accused of colluding. Similarly, if a friend asks to
see you work, you may not know if he/she is copying it or not, so it is
better not to share your work before you hand it in.

6. Feeling your English is not good enough

m Sometimes if you are not a confident writer you feel that you just

cannot write out that idea better than the author. No one is expecting
you to write better than the author and it is important that you put
ideas down in your own words and then attribute the idea to the origi-
nal author. If you feel your writing is very poor, you should consult your
institution and get support.

' This style is used in scientific/engineering papers and is the IEEE format.
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Are you at risk of plagiarising?

The first two instances, in particular, are very often due to the fact that you
don’t fully realise what plagiarism is. In your first year, you should be given a
talk by your tutor or someone from the library explaining what plagiarism is and
what happens if you are accused of it. If you aren’t given any advice, then carry
out a web search, there’s plenty of information to select from. The other viola-
tions of academic integrity are more associated with cheating and the most
serious one relates to buying essays which you then pass off as your own.

If you find that you can’t meet all your deadlines, whether because of part-
time work, family, parents, sickness, lectures or coursework load, then you
are at risk of cutting corners somewhere. If it is your coursework, and you feel
tempted to buy an essay, or copy chunks from a website or your friend, then
beware, as your institution may have some strong penalties against this. Poor
referencing is a lesser offence than buying an essay, but once you have been
given a warning, you will also be subject to penalties relating to plagiarism. If
managing time and stress is a problem, then check later chapters in this
book. Activity 1.5 helps you to consider why some people plagiarise.

ACTIVITY 1.5 Why do some people plagiarise?

Look at the following scenarios and identify why plagiarism could occur: (a) poor writing skills,
(b) poor time management, (c) poor note-taking skills. Once you have done that consider how
that student could improve the situation to avoid falling into the trap of plagiarism.

Scenario What would you
recommend?
1 Reason: a b ¢

Sam is a first-year student. He is having difficulty organising himself and
suddenly finds that several pieces of coursework are due. Time is not on his
side so he asks a close friend if he can just look over his work so that he has
some ideas. When the work was marked the tutor found these two pieces

of work very similar and called them both in. They were both given an
official warning.

2. Reason: a b ¢
Sally has been reading for her assignment for a few weeks and put a lot of
work in. The work is due on Monday and it is now Friday. She has taken lots
of notes and now wants to start writing, but she realises she has a lot of
information, but no references as to where she got it from. She has a vague
idea of what the references are and decides to take a guess at the references;
she is sure the marker won’t notice.

3. Reason: a b ¢
Jamal feels that he doesn’t write very well and whenever he reads anything he
feels he can’t put it better himself so tends to take chunks of information from
books or a good website. The more he reads, the more inadequate he feels

his writing ability is. This next coursework is an essay and he has decided to
put in bits of text he has found on the web without putting it in quotes or
making an in-text reference.

17
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NOTE When you take chunks of text and place them in your own work,
it is obvious as the style changes dramatically. You don’t have to
be a forensic linguist to notice it.

In all of the scenarios above, there was no malicious attempt to cheat, but it
has resulted from the various pressures and lack of skill that you can easily
find yourself in. Be careful, plagiarism is on the rise and institutions are
under pressure to crack down. Some tutors are using anti-plagiarism soft-
ware, and the most well known one for UK universities is ‘“Turnitin’ which
highlights potentially copied work (see www.plagiarism.org/).

For more information on plagiarism, or academic integrity as it is now
called, see Chapter 12, ‘Developing your academic writing’.

Understand your programme
or course

Your institution and lecturers would have spent a surprisingly large amount
of time preparing programme and course information for you. You might just
see it as a heap of information that you may get round to reading one day,
and then when you do get around to reading some of it, you don’t under-
stand all that educational mumbo-jumbo. So let’s try and dissect some of
the things that go into these documents.

The programme specification

The programme refers to the degree you are studying for, whether it is a
Bachelor of Nursing or MSc in Physiotherapy. The programme specification
tells you the aim of the programme as a whole across the three or four years
of your study. It also gives you some idea of what you will learn through a
list of learning outcomes. The learning outcomes indicate what you should
know and be able to do at the end of your studies. If you read nothing else,
read the learning outcomes. There will also be information on how you get
support while at the institution.

This document should be available to you either on request or on your
department’s website. Ideally you should look at this before you sign up for
your degree, but not many students realise that this document exists.

Module/unit/course description

Every programme will be supported by units, modules or courses (each
department seems to have different names for these). The unit is where the
learning and teaching takes place. You may find you have core units and
elective units. Each of these units also has a description outlining the aims
of the unit, the learning outcomes and the assessments.
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It is important to read the unit description, as your assessment will be
based on the learning outcomes stated there.

About credits

In the UK, institutions of Higher Education use a Credit Accumulation and
Transfer Scheme (CATS), sometime written as Credits. This system allows
us to value and measure the size of a unit. A three-year honours degree will
accumulate 360 credits (120 each year). Each institution will package the
number of credits you have to do in different ways.

NOTE It is a good idea to ask your tutors how many hours of learning
(this includes face-to-face teaching and private study time) a
credit is worth. This will give you some idea of the credit value of
the unit. For example, if one credit equates to 10 hours of learn-
ing, then you are looking at 100 hours of learning for a 10-credit
unit. Check how many face-to-face hours you have and then you
can see the amount of work expected of you as private study for
this unit.

As the European Higher Education systems become more aligned, we shall
be moving to a European Credit Transfer and Accumulation System (ECTS),
and currently 10 UK credits are worth approximately 5 ECTS. If you go on an
exchange visit with the Erasmus/Socrates scheme and have to collect cred-
its for your course, make sure you check out how many you have to do.

4 Your employability

If you are in your first few years of study, you may wonder why you should be
thinking of employability now. Well, you should be. Employability is about
you consciously developing your knowledge and a wide range of skills even
if you still don’t know what you want to do later. You record your developing
skills in your personal development planner (PDP), which will enable you to
see your progress across the years. You should take advantage of what is on
offer now, be that sponsorship schemes, volunteering, work placements,
career talks, talks from past students, career sessions or full career manage-
ment courses (with or without credits), as this will help you develop yourself
and focus on what you really want. It will also help you with part-time work.

If you are in your final year of studies, you may still not know what you want
to do, you may want to take a gap year or you may have found the job you
want. Make sure you complete your PDP as this will enable you to articulate
what you know and can do as well as remind you where the evidence is to
support this. You should visit your Careers Service for advice — most institu-
tions allow you to use this service for several years after graduation.

19
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What is the difference between employability
and employment?

Employability refers to your personal qualities, your attitude to work, the
knowledge you have and the skills, both practical and intellectual, that you
have developed. This refers therefore to your ability to find a job, stay in
that job and progress to the next step. Employment on the other hand
refers to simply ‘getting a job’. One of the aims of Higher Education is to
make you more employable and by doing that also develop your interests
in a particular topic.

What do employers want?

Finishing your programme is only the first tick in the box, and will enable you
to apply for a job but not necessarily get it. For instance, one Intensive Care
Unit recently advertised band 5 Staff Nurse posts. In addition to the 53 stu-
dents who applied, who were about to graduate, a further 15 experienced
qualified nurses looking for a career move, also went for the 3 vacancies.

Some employers want graduates because of their discipline-specific knowl-
edge while others are interested in the graduate quality regardless of
discipline. The graduateness qualities that employers refer to are: knowl-
edge of a subject area, analytical skills, inter-personal skills, communication
skills, time management skills, personal belief in yourself, taking responsibil-
ity for your own learning, and the ability to reflect and improve yourself. You
will have the opportunity to work on all of these areas while at university, if
you take the opportunities available.

What'’s the knowledge economy — and why should
it concern me?

We are living through a knowledge explosion. New communications tech-
nologies enable research and new knowledge to be exchanged much
faster than ever before. Knowledge becomes a valuable resource and since
it is moving so fast the life span of knowledge, especially technologies, is
ever shortened. We are all in a vicious circle of trying to ‘keep up’ with the
latest knowledge.

During your studies, therefore, you will learn knowledge that could be out of
date in 5 years, and sometimes less. It is important, therefore, that you learn
a set of skills that enable you to update your knowledge and make you a
proficient lifelong learner. The whole purpose of this book hinges on this.
This book aims to help with personal development where you can enhance
your skills rather than immediate quick-fix tips. It is valuable, therefore, to
understand the current thrust of Higher Education worldwide.
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Look at the map below and see if you can add any more aspects of employ-
ability that apply to you.

Our knowledge is a resource

Employers want the latest
knowledge

Employers wants us to invent
new knowledge - research
and development units

Knowledge
economy

Our knowledge has a shelf life

We will need to update our
knowledge once leaving
education

This is the time span when
knowledge gained becomes
obsolete

We need skills that enable us

to be lifelong learners Half of what is known today

was not known 10 years ago

Higher Education

and employment

Good analytical skills enable

us to interpret new knowledge The amount of knowledge in

B LR L L L LT

- Half-life of the world is doubling every
Teams become essential when Employability knowledge 10 years
processing an explosion of A

Some subjects are more
susceptible to decay than
others, e.g. technologies,
medicine, pharmaceuticals

knowledge ’

Good inter-personal and .
communication skills enable ‘
us to work effectively in teams
A ‘can do’ attitude (with the
right knowledge and skills)

makes us good problem solvers

There is also knowledge
decay from what we forget

'.' Industry wants new
! technology
,," Employers want us to
University—employer -p exploit the latest
partnership knowledge/technology

Skills learned via work
placements

Source: Information on half-life of knowledge from Peter Knight-Moore (1997)

What should | be doing now?

You will probably have been given a Personal Development Planner (PDP) by
your department. Some departments will fully develop this with you, while

21

o



MO1_MAIE4599_01_SE C01.QXD:Layout 1 18/5/09 11-$ Page 22

Study Skills for Nursing and Healthcare Students

22

others will have it very much on the side. The PDP is for YOU and regardless
of how your tutors feel about this, it is in your interest to keep it as up to date
as you can. This really is your evidence of how you are developing, within and
outside your studies.

Personal Development Plans

Over the last few years Personal Development Plans (PDPs), or portfolios as
they are sometimes called, have gained in popularity. As a result many
Universities have introduced these as a form of assessment during the pro-
gramme. One reason for this dramatic increase in popularity is that within
any healthcare profession, once you qualify, you will have a professional
responsibility to keep your knowledge and skills up to date. The Nursing
and Midwifery Council (NMC) for example, can ask you to submit your port-
folio for their inspection when you undertake your three-yearly
re-registration. It is therefore important that you develop the skills required
to create and maintain your PDP as you progress through your training and
subsequent career. There are numerous resources available now to help
you, including an excellent set of online resources created by Mike Morrison
on his website www.rapidbi.com. When you first access the site you will be
asked to enter your name and University e-mail address. You will then be
sent (by e-mail) a personal link to his ‘Resource Zone’, allowing you full
access to the materials. In addition to a great deal on PDPs there are other
materials that you will find useful as you develop your leadership and man-
agement skills. All of the materials are copyright but Mike has kindly agreed
that you can access them for your own personal use.

If you have a part-time job include what you are learning from it in your PDP.
If you are alert to what you are learning, you will be able to articulate it. Even
sitting in a checkout in a supermarket will mean that you have to learn to
deal with difficult customers. Take note on how you do this and how effec-
tive (or not!) you are. How have you improved this skill?

Take advantage of volunteering and other similar schemes, career manage-
ment sessions or courses, talks and visits from employers.

Once you have left your university, you will find that most offer access to the
Careers Service for a few years after graduation.

Going forward

This chapter has set the scene for the remainder of the book, and from
working through it you may know now which section to dip into next. Before
you do that take time to assess how prepared you are to take full advantage
of learning in Higher Education. How does your current assessment com-
pare with your assessment at the beginning of the chapter?
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ACTIVITY 1.6 Update your personal development planner

Grade your confidence on a scale of 1-5 where 1 = poor and 5 = good

Moving into Higher Confidence Plans to improve
Education — my plan level 1-5

| understand what | can do to become a
proficient learner, e.g. be responsible
for my own learning, understand myself
as a learner, get organised, see the
value of reflection (via PDPs).

Section 1

| understand the principles of plagiarism
and realise why it has to be controlled.

Section 2

| understand the key documents relating
to my programme and courses.

Section 3

| understand why employability is something
| should consider throughout my studies
and what to do about it.

Section 4

Date:

Getting extra help

m Your local students’ union as well as the National Union of Students
at: www.nusonline.co.uk.

m If you have any kind of condition that you feel could interfere with your
studies, check out your own institution. There are usually units within
student services that are available for all kinds of help.

m If you feel you aren’t coping, first check with your personal tutor (or
someone in your department), and then go and get help from one of
the specialist units in your institution.

23
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m There is always someone in student services, or the students’ union,
to show you where to get help with finances.

m If you feel you are on the wrong course, talk to your personal tutor
and see if you can change. Do this early in your first year if possible.

m If you want to do some volunteering first go to your students’ union;
they will know of schemes within your institution.

m Don’t forget the library. Staff are usually very friendly and more than
happy to help you. Libraries can appear daunting, but don’t be afraid
to ask.
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